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Abstract. This article analyzes the importance of sociological education in the professional training of specialists outside the humanities from the point of view of “performative education”. The
“performativity” of education is understood as the production of knowledge and educational activity
and it becomes meaningful only in the situation of their demand and efficiency (J.-F. Liotard). The
сurrent trends in the formation of the curricula of higher educational institutions by academic disciplines of a “performative” nature have been expressed in reducing the hours of general humanities,
among which the sociology teaching has been minimized or completely eliminated. The material
for the empirical stage of the research was the organizational and methodological documentation
accompanying the educational process in a number of Russian universities. The authors performed
a content analysis of the curriculum of higher education. The following methods of collecting information were used: analytical-synthetic, induction and deduction, content and comparative analyzes.
The performativity of sociological knowledge and the study of sociology at the individual level is
expressed in several aspects: 1) in the formation of the self-consciousness of the individual and the
development of a professional integrated into social relations; 2) in the development of graduates’
ability to analyze and forecast social transformations; 3) in maintaining the value basis and civil
law culture in society. The practical significance of the findings is expressed in strengthening the
position of sociology as a science and academic discipline in the simulation of educational programs
for professional training of university students.
Keywords: higher professional education, performativity, sociology, result, efficiency, humanitarian disciplines.
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INTRODUCTION
Over the past quarter century, the social institution of education in Russia has
been the subject of reform. Not only has the structure of the entire Russian education system undergone transformations, but also key learning priorities. In an
effort to improve the quality of vocational and technical training of graduates,
universities increased the share of applied, exclusively professional development,
courses. As a consequence, the number of humanities courses was reduced. Sociology has also partially or completely fallen out of favor [11, p. 4]. Optimization of the educational system and vocational training programs at the expense
of the academic hours devoted to the general education humanities courses has
violated the basic meaning-making principle of educational activity: the principle of anthropocentrism of education formulated in J. Dewey’s educational philosophy at the end of the 19th century.
Initially, organizational restructuring of higher professional education should
be aimed at enhancing professionalization of university graduates. However,
surveys of both young specialists and employers indicate their chronic dissatisfaction with the quality of training of yesterday’s students (bachelors and masters).
According to various estimates, 30 % – 60% of the surveyed Russian employers
are dissatisfied with the quality of university education [4, 7, 28]. In this regard,
the question arises: how justified are the decisions to reduce the number of disciplines of the general humanities cycle (in particular, sociology) and the number
of classroom instruction hours devoted to them?
PERFORMATIVE EDUCATION: THEORY AND PRACTICE
IN SCIENTIFIC WORKS
The concept of performativity was introduced into the educational discourse
by Jean-Francois Lyotard. He pointed to the
...“performativity of institutions in advanced societies, especially of knowledge
and education in the postmodern situation. This means that knowledge generation and educational activities acquire meaning only in relation to their relevance
and effectiveness... ” [37, p. 30-31].

At first glance, the meanings of the term ‘performativity’ are diverse. However,
they are organically interconnected since they establish a connection between a
statement and an action, a plan, an activity and a result. A similar connection was
made by J. Austin, a pioneer in the use of this term:
“For brevity, I propose the word ... ‘performative’. ... It, of course, comes from
perform “execute, carry out, do, fulfill” – a common verb combined with the
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noun ‘action’. The name indicates that production of a statement is implementation of an action...” [38, p. 25].

J.-F. Lyotard extends this idea to higher professional education, whose functions in society are evaluated from the standpoint of effectiveness and contribution to the social system as a whole. To this end, market terminology is used:
sale, supply, competitiveness, and demand for specialists. Therefore, the purpose
of education is not to cultivate ideals and elites, but to build competencies and
“supply players capable of ensuring proper performance of their official duties”
[30, p. 118].
According to J.-F. Lyotard, usefulness criteria undermine the universities’
monopoly on the “search for truth”. Recovery of its existential purpose and
meanings by higher education means that it should be based not only on knowledge transfer, but on teaching procedures for creating new knowledge and skills
for combining the fields of traditionally isolated knowledge to create interdisciplinarity [30, p. 126].
Continuing J.-F. Lyotard’s reflections, E. Marty and J.-P. Gond noted the applied meaning of performativity in the context of management. In their opinion,
performative theories have a potential for self-realization and creation of social
reality [31]. M. Armstrong and A. Baron connect it with the development of the
concept of management by objectives (MBO) [3]. These ideas were further developed in the concept of performance management system (PMS) (the foundations for which were laid by M. Beer and R. Ruch [19]) and in key performance
indicators. Performativity in management is a marker for the correlation structuring of strategic, tactical and operational goals at the organizational and individual levels and for constructing semantic links between them [56].
At first glance, performativity of education, i.e. its usefulness and social
return (or effectiveness and efficiency in terms of management) is obvious.
Personal knowledge and informedness let a person perform more skilled work;
let the work done be in demand by society, let the very actor of the activity be
competitive, and let society as a whole maintain social solidarity as a condition
for maintaining its integrity (E. Durkheim). The absence of these effects indicates a dysfunction of the educational institution, a violation in its goal-setting
and a failure to integrate its activities into public relations. Education reforms
which began in the late 1980s – early 1990s in Russia were an attempt to overcome this imbalance. A number of studies were devoted to the results of the
reform of the social institution of education, among which we identify two
areas that are relevant in the light of the issues under consideration: analysis
of the activities of the social institution of education and analysis of the problems of sociological education.
First of all, activities of the social institution of education are analyzed from
the standpoint of identifying problems in its functioning. M. K. Gorshkov points
out that dysfunction of the social institution of education in modern Russia
causes social stratification of society and fails to provide equal opportunities
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to young people in terms of social mobility [21, p. 85-86]. F. E. Sheregi sees
the problems of the Russian education system in the violation of the reproduction of the professional and stratification division of society [50]. I. G. Dezhina and G. A. Klyucharyov underline a slow response of the educational system
to the demands of the state economy [12]. G. E. Zborovsky et al. analyze the
system of vocational education from the point of view of its incorporation into
society, diagnosing its mechanical or organic integration with society and its
expectations [58]. A. M. Osipov et al. reveal structural changes in the system
of higher education at the beginning of the 21st century which are reflected in
the content and structure of the educational process. In this regard, sociology
of academic disciplines evolves to study stratification of knowledge, that is,
their ranking by relevance in the development of sciences and distribution in
the structure and content of education [36].
Sociological education in Russia is inextricably linked with the history of
Russian society and the formation of sociology as a science as a whole. The
works by M. A. Bulanova, M. K. Gorshkov, Zh. T. Toshchenko, V. I. Dobren’kova, A. I. Kravchenko, G. E. Zborovsky, G. V. Osipov [10, 13, 22, 37,
57] and others address this aspect. According to the scientists, since its emergence in Russia, sociology has seen a number of tendencies: 1) due to the
relevance of the sociological perspectives conceptualizing society and its role
in the formation of public consciousness, sociology was actively introduced
in school curriculum; 2) the high potential of objective results of sociological
research and the pluralistic orientation of sociological thinking came into
conflict with the state ideological doctrine. This led to a limited ‘use’ of sociology, that is, sociological research was controlled by the ruling circles;
sociology courses at universities were reduced or discontinued. These characteristics of sociology may be responsible for the unstable status of this
science in modern Russia.
However, in periods of recognition of the need for sociology and sociological
education, scientists and educationalists work on the formation of didactic, methodological and organizational aspects of teaching sociology, including the main
content of vocational education. N. E. Pokrovsky shares the methodology and
experience of creating ‘hybrid’ and creative sociological courses for both sociology majors and non-majors including workshops and field work for data collection bringing everyday knowledge closer to theoretical interpretations [39,
40]. The Zolotovs and I. N. Terentyeva describe their experience of developing
methods for teaching sociology in technical universities. The authors’ recommendations reflected their desire to make sociological knowledge accessible,
interesting, useful, and practice-oriented for engineering students [52, 60].
Thus, against the background of the increasing utilitarianism of higher professional education, methodologies in sociology are undergoing modernization
to adapt to the changing educational environment.
Research focus. Obviously, the effectiveness and efficiency of a process is made
up of similar characteristics of all its subprocesses. In the system of balanced in-
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dicators, successful achievement of strategic organizational goals set in the decomposition and cascading processes is determined by their successful achievement
by each unit and individual employee. Similarly, in the system of education, qualification and competences of a specialist consist of a synthesis of professional
knowledge and skills in the sphere of education as well as personal, business and
other competencies. That is, performativity of professional education consists of
performativity of its components, including sociological education.
Reducing funding for education in Russia in the late 20th – early 21st century
and the presentation of undergraduate education as a four-year bachelor program
focused towards mastering purely professional and applied knowledge and skills
meant taking the approach of performative education in the most reduced form.
Universities maximally downsized, cancelled in-class instruction, or completely
discontinued a number of programs of the general humanities cycle. These transformations are proved by the data of the late 20th and early 21st centuries drawn
by the authors from curricula and teaching materials on sociological science in
technical Russian universities (the data was collected in the Fund for Group Processing of the National Library of Russia).
The following data collecting methods were used: analytical-synthetic, induction
and deduction, content and comparative analysis. In total, organizational and methodological documentation of 33 universities from 1990 to 2018 was subjected to
content analysis. Educational institutions included in a random sample are located
in various regions of Russia. The units of analysis included data on specialties,
forms of obtaining professional education, distribution of the academic load by the
forms of instruction in the subject of sociology and related sociological disciplines
(Table 1). The results of the content analysis are shown in Fig. 1, 2, 3.
Table 1. Representation of Sociology in universities’ educational programs (late 20th —
early 21st century)
Types and amount of academic load (h.)

24

Name
of
University

Year

Specialty
and form of
tuition (if
indicated)

1

2

3

4

5

6

7

8

9

Leningrad
Mining
Institute [29]

1990

—

40

40

—

80

—

80

Saint Petersburg
State University
of Economics
and Finance [48]

1992

—

44

22

—

66

10

76
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Table 1 (Continued)
1

2

3

4

5

6

7

8

9

80

—

80

Saratov
Agricultural
Institute [51]

1992

All
specialties

22

38

20
(mandatory sociological
special
courses)

Saint Petersburg
State Academy
of Engineering
and Economics
[46]

1993

All specialties
and tuition forms

16

18

—

34

17

51

Ufa State
Aviation
Technical
University [53]

1993

All
specialties and
tuition forms

38

42

—

80

—

80

Ufa State Oil
Institute [54]

1993

All
specialties and
tuition forms

26

32

—

58

—

58

Yakut State
University [56]

1993

For extramural departments
of polytechnical
cycles

24

42

8
(mandatory
sociological
special
courses)

74

—

74

Volgograd State
Agricultural
Academy [18]

1996

All
specialties

34

34

—

68

—

68

Saint-Petersburg
State Technical
University [49]

1996

All specialties

34

34

—

68

—

68

Novosibirsk
State Technical
University [34]

1997

All
specialties
and tuition forms

34

18

—

52

18
(writing
a libraryresearch
paper)

70

Baltic State
Technical
University
«Voenmeh» [5]

2001

—

34

34

—

68

34

102
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Table 1 (Continued)
1

2

3

4

5

6

7

8

9

Moscow State
University
of Railway
Engineering [25]

2001

All
specialties,
in-person

18

12

2
(consultations)

32

23

55

Russian State
Open
Technical
University
of Railway Engineering [42]

2002

All
specialties

34

17

—

51

—

51

Saint
Petersburg
Branch
of the Russian
Customs
Academy [23]

2002

Intramural

34

34

—

68

72

140

Volgograd
State Technical
University [15]

2003

—

32

32

—

64

—

64

Moscow
University
of Consumer
Cooperation
[43]

2003

All
specialties,
in-person

18

18

—

36

20

56

Bauman
Moscow State
Technical
University [6]

2006

STEM

17

34

—

51

51

102

Saint
Petersburg
Branch
of the Russian
Customs
Academy [24]

2006

All
specialties and
tuition forms

32

16

—

48

54

102

Kazan State
Technological
University [26]

2007

—

34

34

—

68

62

130

2013

Civil engineering
majors, combined
with political
science

17

17

—

34

38

72

Saint Petersburg
State University
of Architecture
and Civil
Engineering [47]
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Table 1 (Continued)
1
Institute
of Architecture
and Civil
Engineering
Voronezh State
Technical
University [55]
Saint
Petersburg State
University
of Civil
Aviation [44]

Moscow’s
Institute
of Physics
and Technology
[33]

Saint
Petersburg
Electrotechnical /University
“LETI” [45]
Admiral Makarov
State University
of Maritime and
Inland Shipping
[2]
Emperor
Alexander I
St. Petersburg
State Transport
University [17]

2

3

4

5

6

7

8

9

36
(no details
in available
materials)

—

36

72

108

2015

STEM majors

2015

Major «Technical
operation
and maintenance
of flight vehicles»
in-person

14

14

—

28

44

72

2016

Major Applied
Mathematics and
Computer Science
(general)»
Faculty
of Aeromechanics
and Flying
Equipment,
in-person

30

—

—

30

15

45

2016
(for the
years of
Some STEM
admission
majors, in-person
2016,
2017,
2018)

18

18

—

36

36

72

18

18

—

36

36

72

16

9
(academic
assessment)

41

31

72

STEM
2017

2017

Combined with
political science

STEM, in-person

16
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Amount of academic load

Fig. 1. Changes and trends in the number of classroom and self-study hours
in the curricula of sociology teaching (hours)

classroom instruction hours

self-study

Fig. 2. Changes in the ratio of classroom and self-study hours in the curricula
of sociology teaching (hours)

classroom instruction hours
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Number of classroom instruction hours
in sociology

Fig. 3. Pareto diagram for distribution of classroom hours in sociology
programs (hours)

Unfortunately, the curricula and other teaching materials obtained from open
sources turned out to be quite diverse and fragmented to present data in dynamics for each specific institution of higher professional education. The
classical time series analysis was impossible. To test our hypotheses, we performed a qualitative content analysis of the available data and their visualization using a columnar histogram with linear trend analysis (Fig. 1), normalized
histogram (Fig. 2) and the Pareto chart (Fig. 3).
The following assumptions can be considered proven: 1) the share of extracurricular activities in the teaching of sociology has increased, at least since
2006; this trend began in the second half of the 1990s, despite some exceptions
in certain universities; 2) the tendency to reduce the total number of classroom
instruction hours in sociology has been unstable over the past 25 years, due
to mainly multidirectional changes in the extracurricular load; 3) a decrease
in the number of classroom instruction hours in sociology represents a steady
trend, at least over the past 15 years.
Thus, our analysis of organizational and methodological documentation
showed that throughout the 1990s to the present, there has been a tendency to
increase the number of academic hours allocated to sociological education in
the curriculum of educational institutions of higher professional education.
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The maximum (peak) values were reached at the beginning of the 2000s, and
then again there was a reduction in teaching hours, especially as in-class instruction. Attempts to discover sociology in the current university curricula
were even more complicated since in some cases it lost the status of a core
(compulsory) discipline and became elective. In other cases, it was merged
into integrated interdisciplinary courses. Yet, in other institutions, it completely disappeared. By way of example, STEM bachelor programs at the
Moscow State University of Civil Engineering offer the following humanities
subjects: history, philosophy and law (108 hours for each subject, assessment
on a pass/no pass basis); sociology is not on the list.
The situation is similar at the Moscow Institute of Physics and Technology
and the St. Petersburg University of Information Technologies, Mechanics and
Optics where most professional training programs do not provide sociology.
At Pacific State University, sociology is combined with political science with
72 hours of instruction. Kuban State University has no sociology courses in
STEM curricula. Sociology of organization and management of engineering
activities is taught at Kazan Technological University. In the curriculum (2018
year of admission) of the South Ural State Medical University, sociology does
not exist as an independent discipline, but its fragmented presence is found in
the medical informatics and public health courses. Thus, the status of sociological knowledge in the STEM student training cannot be characterized as
stable or in demand. There are many more examples of minimizing humanitiesrelated courses.
CAN SOCIOLOGY FULFILL THE MISSION
OF PERFORMATIVITY?
To sociologists, the effectiveness and practical orientation of education enriched with humanities, in particular sociology, is obvious because modern
trends in the development of society indicate the need to increase people’s
erudition, their ability to navigate through changes and find their place. There
are a number of interrelated explanations for this.
Firstly, with the transition from a resource-based to high-tech and information economy, the nature of labor is changing. Labor is deprived of standardized
operations; work becomes varied, non-repetitive and responsible. There is a
growing demand for the so-called flexible or soft skills that are non-specific
and quasi-professional (it is more correct to call them competencies in the
classical understanding of this concept, which was first used by D. McClelland:
“Working competence is the main characteristic of a person, the result of which
is effective and/or highly efficient performance of work” [9, p. 26]). Therefore,
teaching students only professional knowledge and skills, that is, forming exclusively hard skills, reflects a utilitarian attitude towards the person. This
attitude serves the need of production of goods and services undermining the
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foundations of humanism, reducing the need and the possibility of a person’s
self-realization and market competitiveness.
According to studies, it is precisely the people with higher professional
education who represent a risk group in terms of job satisfaction and filing
unemployment claims in case the country’s economy fails to generate the
necessary amount of jobs fitting their qualifications. As a result, they develop
an inner feeling of inferiority, job dissatisfaction and not measuring up to
standards. Consequently, it affects ‘the economy of happiness’ reflecting economic utility in subjective indicators [32].
The performativity of sociology means that it uncovers the dynamics of
transformation from human resources to human capital and further to human
potential, which helps people to rethink their own role in work and society,
identify themselves, define a reference professional group, and develop ways
to tackle socio-psychological crises on a personal level and social tensions on
the public. In this context, the mission of sociology is to show that susceptibility and adoption of social changes open up new horizons for people, especially for the person within, increasing their social adaptability and preventing
personality crises.
Secondly, the changing labor market structure is blurring the boundaries of social
and professional groups; some jobs cease to exist. The working class, the middle
class, and the elite are those social strata that are undergoing ‘reformatting’ due to
newly evolved criteria and signs of belongingness. According to V. V. Kolbanovsky’s view of the middle class and A. Sh. Zhvitiashvili’s view of the working
class, class formation is acquiring multidimensional characteristics when value
preferences and social attributes such as knowledge, information, and technology
prevail over traditional foundations (capital and labor) [59, p. 41; 27, p. 54-55].
In these matters, performativity of sociology is expressed in the fact that it
forms an integral picture of the history of scientific knowledge and its impact
on the development of society. It traces the dynamics of social changes and
helps to master the technology and algorithm of scientific research. Keeping
in mind these aspects of the evolution of social development, the professional competency model becomes more than just an initial set of knowledge and
skills. It is treated as unique personality patterns ensuring those creative skills
that are required to respond flexibly to technological advances impacting professions and labor market. Active and mindful individuals are viewed as better-equipped for successful and prompt social integration.
Thirdly, the students’ focus on exclusively professional academic disciplines
and belittling of the importance of general humanities subjects form a fragmented scientific picture of the world and autonomy of disciplinary knowledge,
which extrapolates to the idea of professional activity isolated from society.
University applicants (and often their parents) now typically choose a profession and an educational institution solely from the motives of acquiring in-
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strumental knowledge, skills and abilities to obtain decent material rewards,
to satisfy their increasing material needs and improve standards of living. The
motives of finding a job that will benefit to society are practically absent from
the rhetoric of applicants [4, 16].
Education of professionals mainly focused on personal wealth accumulation
leads to a deformation of both the professional qualification itself and the
identity of its holder. Professional activity should take place on the basis of
certain professional principles, rules and norms, violation or neglect of which
leads to degradation of the professional field, dysfunction of social institutions
or, in the case of the “specialist’s” selfish interest, to abuse and corruption.
In this case, performativity of sociology is manifested in the disclosure of
the social significance of high performance work ethic, ethical and culture
codes adopted by organizations and job evaluation criteria to future graduates.
Sociology treats a job as fulfillment of work according to obligations, expectations and under the control of society; as one of the components of socialization and formation of a professional reputation, which brings financial reward
through the specialist’s moral capital. As noted by E. Durkheim, codes of
professional ethics and civic morals regulate the economy [1].
Fourth, the knowledge society is replacing the labor society. Currently, the
skills of working with data and performing its analysis, generating new knowledge and continuous self-education are becoming a necessary condition for
incorporation, competitiveness, and employment.
In this aspect, performativity of sociology is expressed in the teaching of
1) analytical and prognostic skills to determine trends; 2) the ability to navigate social reality and notice emergence of promising determinants. According
to P. Drucker, the knowledge society is characterized by the fact that the employee not only possesses knowledge (a knowledge worker), but also manages it as the main resource in the decision-making process (knowledge management). The role of management is to turn knowledge and education into
the direct productive power of society. Introduction of innovations is the
mechanism of this process [14].
Fifth, the relevance of managerial knowledge comes from the need to solve
problem situations that are subject to diagnosis and identification of contradictions. Since management involves influencing a person and a social community of people participating in any area of economy, applied sociological
research is most useful for facilitating the process of optimal management
decision-making. Performativity of sociological education in the framework
of professional training in non-humanities specialties will mean, at the very
least, elimination of total illiteracy in the field of social research methodologies and, at most, involvement of businesses in specific empirical sociological
research.
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Deep penetration into problem areas combined with a sociological perspective facilitates carrying out representative studies and making well informed
decisions that are sensitive to changes. The history of the development of
Russian sociology demonstrates successful experience of effective cooperation
between the manufacturing sector and sociology. This interaction resulted in
the appearance of industrial (factory) sociology and emergence of sociological
units in industrial administrative structures. They dealt with malfunction diagnosis and establishing remedial action plans [22]. The benefit of sociological knowledge in this context is obvious: it is human-centeredness, recognition of the priority of humanistic principles and implementation of changes
depending on their prospective feasibility.
CONCLUSION
Thus, the presented analysis highlights the cumulative performative value of
sociological knowledge. When setting priorities in educational activity, the
state represented by universities transforms the guidelines and vectors of the
society development. It determines how these or other production technologies
will be applied and in whose interests management decisions will be made.
Belittling of the importance of humanities courses in favor of academic subjects with the obvious possibility of capitalizing knowledge narrows horizons
of human creativity and puts thinking processes in the rigid framework of
economic benefits. This policy, for example, advocates reduction of risky or,
at first glance, unprofitable investments which form non-economic usefulness
and are always necessary for scientific research and social development. The
lack of opportunities for individual self-expression leads to the failure of democracy in the whole society.
Sociology as interdisciplinary knowledge performs multilevel analysis
ranging from individual social practices of people to social processes within
society in a space-temporal continuum. Sociology develops students’ empathy,
critical thinking, ability to distract from private interests and look at problems
from the perspective of a ‘citizen of the world’, resistance to injustice and
justification of social guarantees and human rights, following the democratic
principles of life of human beings in society and the state. These aspects reflect
the ‘lucrative’ potential of humanistic values: respect for human rights, protection of honor, dignity, property and results of labor activity, legal support
of professional work, investments, etc., i.e. everything that forms the basis of
human capital.
According to M. Nussbaum, “few of us agree to live in a prosperous state
that has ceased to be democratic” [35, p. 26]. For Russian reality, as history
testifies, reduction or termination of sociology programs in educational institutions is a harbinger and often evidence of the coming authoritarian regime
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and building of ideological and pseudoscientific frameworks not only in the
humanities, but also in the natural sciences [13, p. 108].
Acquaintance of university students with sociology and expansion of the
range of humanities disciplines is a fruitful and necessary thing of ‘state importance’ as it used to be said. Sociology as a science studying the laws of life
in society rationalizes everyday life and models social development. In this
sense, it is an optimal interdisciplinary platform for understanding the social
context of an individual’s life and formation of a socially integrated professional self-identity. The formation of analytical and prognostic skills supporting social transformations helps to maintain the principles of social value and
civil law in society. Undoubtedly, humanities do not constitute an obvious tool
for making a profit and do not provide technical skills.
Performativity of sociology, along with philosophy, culturology, ethics, etc.,
is manifested in the formation of social regulators to achieve and maintain
economic stability and development. Education molds not an abstract personality, but a representative of a particular community with a certain way of
thinking and culture. It is never possible to determine what and to what extent
is enough to achieve these goals in a given era, but one can always find a lack
of knowledge, culture, morality, tolerance, mutual understanding, etc. Therefore, to reduce the negative aspects of public life, including those due to lack
of knowledge in humanities, and to guarantee that the seeds of the “wise, good,
and eternal” will sprout humanism, education should be ‘redundant’.
At all times, education performs the function of developing a personality,
one that is able to think creatively and independently develop their abilities.
No one can imagine a progressive and economically developed society with
a long history where a person is not valued and has no opportunity to reflect
on him/herself and society. Therefore, deprivation of higher professional education of the knowledge of humanities and managing universities as machines
for the production of high-tech labor create the opposite potential of anti-performativity, and already for the whole society.
The importance of sociology in an era of change was noted by E. Giddens who
pointed out that in the context of global recession, far-reaching social and cultural changes and crisis of social welfare institutions, the innovative sociological
research is extremely relevant as a way to search for the sources and consequences of problems [19].
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